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Nekoč pred davnimi časi: Didaktizacija pravljic pri poučevanju angleškega jezika 
Magistrska naloga se osredotoča na uporabo pravljic pri poučevanju angleškega jezika v 
slovenskih osnovnih šolah. Cilj naloge je ugotoviti razširjenost uporabe pravljic v 
tujejezikovnem razredu in analizirati didaktične elemente uporabljenih zgodb. Naloga je 
razdeljena na dva glavna dela. Teoretični del naloge povzema ključne poglede na temo, saj 
opredeli pravljice, navede predhodne raziskave, opiše različne razloge za uporabo pravljic pri 
poučevanju tujega jezika in ponazori postopek vključevanja pravljic v šolsko učno uro. 
Empirični del naloge je posvečen analizi pravljic v učbenikih, ki se uporabljajo pri pouku 
osnovnošolskih otrok v Sloveniji. Analiza raziskuje pogostost pravljic v učbenikih, njihove 
prilagoditve in namen uporabe.   
Ključne besede: književnost, pravljice, poučevanje s pravljicami, pravljice pri poučevanju 





Once Upon a Time: Didactic Aspects of Fairy Tales in ELT 
The MA thesis explores the use of fairy tales in English language teaching in Slovenian primary 
schools. The aim is not only to determine the extent of using fairy tales in the EFL classroom, 
but also to analyse the didactic elements of the tales used. The thesis is comprised of two main 
parts. The theoretical overview brings together the key perspectives on the topic as it defines 
fairy tales, examines previous research, reviews various reasons for using fairy tales in the 
language classroom, and revises the process of including stories in lessons. The empirical part 
of the thesis is dedicated to the analysis of fairy tales in textbooks aimed at primary school 
students in Slovenia. The analysis examines the frequency, adaptations and use of fairy tales in 
textbooks.  
Key words: literature, fairy tales, teaching with fairy tales, fairy tales in ELT, literature in 
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I  INTRODUCTION 
 
The use of literature for foreign language teaching (FLT) has been a subject of debate for many 
decades. The benefits of including literature in teaching materials are quite extensive, although 
not all genres are equally represented when teaching English as a foreign language (EFL). 
Extracts from classic novels or poetry books are often preferred because of their popularity, 
importance and benefits for the development of pupils’ general knowledge. The genre of fairy 
tales is repeatedly overlooked in the process of selecting teaching materials, as most tales are 
mistakenly believed to be “too childish and simple” to form a part of the syllabus for children 
above a certain age. However, fairy tales can serve as much more than bedtime stories for 
children. This genre encompasses a variety of rich cultures and authentic language features 
offering the reader endless possible interpretations of age-old stories. 
The thesis provides a closer look into the genre of fairy tales and its benefits to modern-day 
FLT. It also attempts to present relevant models, examples and ideas for teacher-friendly use in 
order to support the notion that fairy tales can be used in all grades of primary school and can 
be adapted to benefit all learners, regardless of their age, beliefs, linguistic level or learning 
style. The study closely examines the textbooks used in Slovenian primary schools to determine 
how fairy tales are incorporated and used to promote English language learning. The review of 
the findings analyses authentic uses in teaching materials, compares them to theoretical 





II  THEORETICAL OVERVIEW 
 
The theoretical part defines fairy tales, establishes possible benefits of using tales in ELT, 
examines the process of including stories in lessons and presents findings from previous 
research. 
The first chapter takes a look at the beginnings of fairy tales, reviews a number of definitions 
and attempts to categorize fairy tales as its own unique genre of literature.  
 
1.1 DEFINITIONS AND CATEGORIZATIONS OF FAIRY TALES 
 
It is impossible to pinpoint the exact origin of most fairy tales. The reason lies in the fact that 
nearly all fairy tales stem from oral tradition and have been changed, adapted and transformed 
throughout centuries by a number of authors. Jones (2002: 6) confirms that for most of the 
classic fairy tales “the credit for the invention [...] goes to folk tradition, to the heritage of story-
tellers who borrowed, altered, and retold in multiple versions tales that their audiences found 
enjoyable”. Davidson (2003: 15) agrees that fairy tales are “not invented by any particular 
individual. They have the anonymity of authorship characteristic of traditional stories”.  
However, many authors contributed greatly to the genre with their unique creations or by 
publishing collections of classic stories for others to enjoy. Jones describes the heritage of fairy 
tales:   
One of the most well-known, most loved, and most influential genres of literature is the fairy 
tale. Since it was originally a product of oral tradition, this genre dates back, not just to the 
Middle Age or biblical times, but to well before recorded history itself. Oral literature inevitably 
precedes written culture, and the earliest written records in almost every culture acknowledge 
the preexistence of fairy tales. In addition to its oral popularity, the fairy tale genre has enthralled 
millions of readers through numerous published collections of folklore – such as those produced 
by the Grimms and Andrew Lang – as well as through its cultivation by literary notables such 
as Hans Christian Andersen, Charles Dickens, John Ruskin, William Makepeace Thackeray, 
Oscar Wilde, and L. Frank Baum. This long and diverse heritage makes the task of defining the 
genre difficult, especially in light of its dual existence in folklore and belles lettres.  
(Jones 2002: 1) 
Therefore, fairy tales range from traditional to modern and can be written by a single author or 
have unknown origins. Consequently, Calvino (1982, in Davidson 2003: 15) reports that fairy 




Since tales can “vary in shape and style according to the period and culture in which they are 
found”, it can be difficult to establish a complete definition of the genre (Davidson 2003: 16). 
Therefore, fairy tales “present an extraordinarily slippery phenomenon to deal with, yet they 
are easily recognisable” (ibid.). The Cambridge Advanced Learner’s Dictionary (2003: 438) 
defines a fairy tale or a fairy story as “a traditional story written for children that usually 
involves imaginary creatures and magic”. Similarly, the Longman Exams Dictionary (2006: 
534) states that a fairy tale is a “children’s story in which magical things happen”.  
Despite a seemingly clear definition of the genre, similar descriptions could apply to other types 
of folktales, fantasy stories, fables, legends and myths. As a result, it can be challenging to 
distinguish one type of text from another. However, some classification systems are in place. 
One of the most well-known classifications of folk tales is the Aarne-Thompson-Uther Index 
or ATU Index. The Index was composed, revised and expanded by the three folklorists whose 
names it bears and it classifies a variety of folk tale types.  
The simplified excerpt of the ATU Index below shows that most fairy tales are categorized as 
Tales of Magic: 
1. Animal Tales 
2. Tales of Magic 
- Supernatural Adversaries 
- Supernatural or Enchanted Wife (Husband) or Other Relative 
- Supernatural Tasks 
- Supernatural Helpers 
- Magic Objects 
- Supernatural Power or Knowledge 
- Other Tales of the Supernatural 
3. Religious Tales 
4. Realistic Tales 
5. Tales of the stupid ogre (giant, devil) 
6. Anecdotes and Jokes 
7. Formula Tales 
(Uther 2004) 
Jones offers an alternative classification of folk narratives: 
I. Myths – etiological narratives employing immortal protagonists 
II. Legends – quasi-historical narratives employing extraordinary protagonists 
III. Folktales – quotidian narratives employing ordinary protagonists 
A. Fables – didactic or moralistic tales 
B. Jokes – humorous tales 
C. Novellas – romantic tales 
D. Fairy tales – magical tales 





Jones goes on to explain how fairy tales are different from other genres of the folktale: 
While these other genres of the folktale are reasonably mimetic – that is, they depict life in fairly 
realistic terms – fairy tales depict magical or marvelous events or phenomena as a valid part of 
human experience. The very name of the genre is drawn from this essential characteristic: They are 
fairy tales because they depict the wondrous magic of the fairy realm. [...] Since, in the English folk 
tradition, the fairy realm is the embodiment of the magical aspect of the world, its name is used 
metonymically to refer to all folktales that incorporate the magical and the marvelous.  
(Jones 2002: 9) 
Therefore, both classifications recognize and classify fairy tales under the genre of the folktale. 
While Jones’ classification is more generalized and only lists fairy tales as one of the tale types 
of folktales, the ATU index first divides tales into tale types and then further details subtypes 
within each category. These subtypes categorize fairy tales according to common 
characteristics found in the stories.   
To summarize, fairy tales are narrative text types. They are generally categorized as a subgenre 
of folktales and typically include a magical or imaginary aspect. Because most fairy tales 
originate in oral tradition and change over time, it can be somewhat difficult to establish a 
comprehensive definition and differentiate them from other genres. 
 
1.2 REASONS FOR USING FAIRY TALES IN THE EFL 
CLASSROOM 
 
There are many reasons why using literature and storytelling in the EFL classroom can promote 
successful learning. Five of them are reviewed below. The first section focuses on the 
importance of affective learning and how fairy tales can help promote affective learning 
strategies. The second discusses the benefits of using authentic materials and presents fairy tales 
as such. The third section introduces possible language benefits of fairy tales and the fourth 
reviews the positive role that tales can play in the development of motivation and imagination. 
Finally, the last part focuses on using fairy tales to raise cultural awareness among learners. 
 
1.2.1 Affective learning 
 
According to Bloom's taxonomy, learning objectives are categorized into three domains: the 
cognitive domain (knowledge-based), the affective domain (emotion-based) and the 
psychomotor domain (action-based). The affective domain is mainly associated with 




to achieve “changes in interest, attitudes, and values, and the development of appreciations and 
adequate adjustment” (Bloom et al. 1956: 7).  
Affective learning is based on the belief that “our emotions are integral to learning” and that 
“when we ignore the emotional components of any subject we teach, we actually deprive 
students of meaningfulness” (Tamminga 2006: 8). Correspondingly, teaching EFL should not 
only stimulate cognition, but also spotlight children’s feelings. In addition to providing facts 
and concepts during the lessons, teachers also need to target the awareness, acceptance and 
development of learners’ emotional intelligence. 
Using fairy tales with young learners emphasizes the affective learning domain, as fairy tales 
“tend to provoke emotional reactions, such as laughter, sadness, disappointment, anticipation, 
and this boosts learners’ social and emotional development” (Psaltou-Joycey et al. 2014: 74). 
Tamminga (2006: 2) confirms that in order to remember it, any subject “has to be linked to 
personal interest and growth to be relevant to the child” and since “affective connections are of 
such great importance, using fairy tales for children below ten might be most appropriate”. 
Consequently, fairy tales allow children to identify with characters and process feelings through 
symbolism. 
Moreover, not only do fairy tales help evoke learners’ feelings and boost emotional 
development, but they can also help to lower students’ guards and subsequently allow for more 
language input. Walsh (1994, in Mikešová 2006: 5) states that “not everything can be said for 
children, not everything can be explained to them. But once it is not clogged up by hesitation 
and pretension almost anything can be told to them as a story”. This idea of lowering children’s 
defences during lessons follows the concept of Krashen’s affective filter hypothesis. Krashen 
(2009: 31) states that learners with unfavourable affective variables, such as low motivation, 
low self-confidence and high levels of anxiety; will have a high or strong affective filter. The 
high affective filter in these learners will prevent input from being used for language acquisition 
(ibid.). Comparatively, students in low anxiety situations “will not only seek and obtain more 
input, they will also have a lower or weaker filter” and will therefore be more susceptible to 
language input (ibid.). 
Haulman sums up how fairy tales can offer affective stimulation and simultaneously contribute 
to the lowering of the affective filter in learners: 
[…] fairy tales can pique and maintain a young person's interest thus affectively engaging the child 
in the story's content. While focusing on the action, the characters, and the plot, in combination with 




can provide necessary "comprehensible input" and lower the "affective filter" at the same time. 
Thus, fairy tales offer a varied medium for cultural, cognitive linguistic, and affective stimulation 
in a second language classroom.  
(Haulman 1985: 2-3)  
To summarize, affective learning has been gaining recognition during the last few decades as 
an important part of the learning process. Its inclusion can affect students in more than one way. 
Enabling learners to include their emotions and personalize stories can contribute to a better 
understanding of the tales and facilitate faster and more long-lasting learning. Moreover, 
ensuring a safe learning environment by lowering students’ affective filters allows them to be 
more receptive to language input. 
 
1.2.2 Authentic materials  
 
Many authors, teachers and educators agree that there is a lack of all types of literature in EFL 
textbooks. Oftentimes, the content is sacrificed in order to provide learners with simple 
language input because “young learners’ low proficiency in L2 inevitably leads coursebook 
writers to opt for very plain and short texts with predictable vocabulary, specific language 
structures and very little content” (Psaltou-Joycey et al. 2014: 72). However, such texts “might 
ultimately prove ineffectual in stimulating their interest or challenging their cognitive skills” 
(ibid.). Psaltou-Joycey sums up some opinions on the demanding task of finding authentic 
language models in EFL textbooks: 
It has been recognized that the language selected by coursebook writers is a poor representation 
of the “real thing” and quite remote from the dynamic uses of the language in its social context 
(Gilmore, 2007). Kasper (2001, p. 1) pointed to the lack of appropriate pragmatic models in 
textbooks and Crystal (1987, p. 15) suggested that traditional EFL coursebooks are stiff 
imitations of the dynamic spontaneity of real life.  
(Psaltou-Joycey et al. 2014: 72) 
For foreign language learners, especially young learners, who are only starting to learn a foreign 
language, the subconscious language input is crucial. Therefore, students should be exposed to 
authentic materials in their target language early in their language acquisition process. Using 
fairy tales to teach allows the inclusion of authentic language in a familiar and interesting 
manner. 
Fairy tales are categorized as authentic according to Nunan's definition. It states that authentic 
material is “any material which has not been specifically produced for the purposes of language 




native speakers of the language and not for second or foreign language learners (Porter and 
Roberts 1981: 37).  
Ellis and Brewster (2014: 6) write about the past aversion to using authentic materials in the 
classroom. Some of the reasons for this hesitation include: a lack of confidence in using non-
adapted materials, a sense that the language in storybooks was too difficult and/or sometimes 
too childish, not knowing how to teach with authentic stories, the lack of time to prepare 
authentic materials for the lessons… (ibid.). Some of these concerns are still relevant today and 
prompt a number of educators to continually favour ready-to-teach materials. However, since 
then, many have recognized the value of authentic tales and are willing to supplement textbooks 
with such materials.  
Ellis and Brewster explain how teachers began using fewer adapted texts and more authentic 
materials in the EFL classroom:   
Until quite recently, many of the storybooks used in the primary ELT classroom were adapted 
and simplified versions of popular fairy tales and fables, or specifically written stories, often 
referred to as ‘readers’. During the 1990s, however, many teachers began using authentic 
storybooks. Since so-called ‘real’ books have not been written specifically for primary English 
language teaching, the language is not selected or graded. Many, however, contain examples of 
language traditionally found in syllabuses for children as well as ‘real’ language, thereby 
offering a rich source of authentic input and challenge.  
(Ellis and Brewster 2014: 14) 
To summarize, despite some of the benefits that simplified versions of teaching materials offer 
to learners and educators, more teachers are beginning to appreciate the use of authentic 
literature in the EFL classroom. Teaching with authentic materials and storybooks can provide 
contextualized language for learners and finishing a book can “provide a sense of 
accomplishment at the completion of study that finishing a single unit in a textbook cannot 
provide” (Brown 2004).  
 
1.2.3 Language benefits 
 
The input that fairy tales provide allows students to get absorbed in the authentic story and 
cause them to “acquire a great deal of new language almost in passing” (Lazar 1993: 17). Fairy 
tales routinely feature repetitions of vocabulary items, structures and phrases.  
Ellis and Brewster (2014: 7) point out that “frequent repetition [in stories] allows certain 




a type of pattern practice in a meaningful context”. Haulman (1985: 2) agrees that the structure 
of children’s stories “provides frequent repetition and predictability and thus enhances 
comprehension”. Morgan and Rinvolucri (1983: 2) conclude that since many traditional stories 
are “abound in powerful repeated phrases” they provide learners with “an almost subliminal 
grammar input”.  
The repetitive nature of fairy tales is already introduced to the reader at the beginning of most 
beloved stories. Massi and Benvenuto (2001: 161, 165) write that “linguistically, they [fairy 
tales] offer many examples of formulaic language, using such phrases as ‘once upon a time’ 
and ‘happily ever after’” and that these phrases “help the reader construct a fantasy image filled 
with pictures of castles, magic objects, princes and princesses, and faraway lands”. Such 
phrases are usually immediately reassuring for most learners and help them internalize new 
input. Since children are already familiar with these formulaic phrases from their native 
language, they can “make predictions about what to expect next” (Ellis and Brewster 2014: 6). 
Peck (2003, in Brown 2004) adds that “many children do not tire of practicing a repetitive and 
rhythmic text several times a day, many days a week”. This suggests that teachers should not 
be afraid to make use of the repetitive nature of fairy tales, particularly with younger learners.  
In addition to vast repetition and formulaic language, fairy tales also display instances of 
contextualized vocabulary, authentic use of tenses and many other linguistic aspects of a foreign 
language. Meek (1995: 6) states that “stories teach children the verb tenses of the past and the 
future when they are intensely preoccupied with the present”. Cowley (2012: 99) agrees that by 
listening to stories, children learn about “different tenses, connectives (linking words) and 
scripted dialogues”. Ellis and Brewster (2014: 7) add that children often become “aware of the 
rhythm, intonation and pronunciation of language” since stories allow teachers to “introduce or 
revise new vocabulary and sentence structures by exposing the children to language in varied, 
memorable and familiar contexts”. Massi and Benvenuto list other linguistic features one can 
observe during a detailed reading of fairy tales: 
To incorporate a more detailed linguistic perspective, teaching-learning objectives can include 
aspects related to word-formation, recurring syntactic patterns, cohesive markers, and formulaic 
language. An in-depth linguistic analysis should be emphasized throughout the study of the fairy 
tale. Such study can focus on noticing typical beginnings and endings, word repetition, word 
order, and the rhetorical features or macrostructures that are recurrent in this specific genre.  
(Massi and Benvenuto 2001: 165) 
Moreover, the use of fairy tales not only emphasizes “certain fundamental language points such 




vocabulary”, but it also allows learners to “notice the importance of contextualization in 
storytelling”, an experience that it is nearly impossible to achieve through texts provided in 
ELT textbooks (Massi and Benvenuto 2001: 166).  
Therefore, fairy tales can be ideal teaching tools. They offer learners “exposure to new, 
illustrated vocabulary in context, provide repetition of key words and phrases that students can 
master” and allow pupils to learn a new language in a fun and memorable way (Brown 2004). 
 
1.2.4 Motivation and imagination 
 
One of the toughest challenges for many teachers is finding a way to motivate their learners. 
Motivated learners are more productive, easier to teach and they often enrich the lessons further 
by providing creative ideas and unique interpretations.  
According to Cambridge Advanced Learner’s Dictionary (2003: 809), motivation is 
“enthusiasm for doing something”. Using authentic literature in pedagogy can help teachers 
spark this enthusiasm and nurture creativity and imagination in young learners. According to 
Duff and Maley (1990: 6) “this ‘genuine feel’ of literary texts is a powerful motivator, 
especially when allied to the fact that literary texts so often touch on themes to which learners 
can bring a personal response from their own experience”. Lazar (1993: 27) adds that literature 
peeks the interests of many students because it offers samples of a “wide range of styles and 
registers” and focuses “on genuinely interesting and motivating topics to explore in the 
classroom”. Younger learners can also enjoy the benefits of literary texts because storytelling 
in the classroom can enhance children's imagination (Raines and Isbell 1994: 264-265). Ellis 
and Brewster reaffirm that stories are “motivating, challenging and enjoyable” and detail how 
they can further fuel children’s creativity: 
Children can become personally involved in a story as they identify with the characters and try 
to interpret the narrative and illustrations. This imaginative experience helps develop their own 
creative powers. […] Stories are a useful tool in linking fantasy and the imagination with the 
child’s real world.  
(Ellis and Brewster 2014: 6-7) 
Fairy tales in particular are especially “fun, interesting, and appeal to the imagination of 
virtually all readers” (Bagg 1991: 3). Griffith and Loveless (2013: 94) state that “fairy tales 




classrooms, we stress the use of imagination and nurture in both the personal and the social 
worlds of our students”. 
Therefore, fairy tales serve as powerful tools for the discovery and encouragement of 
motivation, imagination and creativity during the lessons. However, we should be aware that 
motivation is a concept unique to each individual and that a story which motivates one child 
can cause resistance in another. For that reason, it is imperative to know your learners and adapt 
materials accordingly, as sources of motivation can vary greatly among an entire class of 
students. 
 
1.2.5 Cultural awareness 
 
There is more diversity in classrooms than ever before. Children of different religious, social, 
cultural and educational backgrounds are encouraged to celebrate and explore their identities, 
beliefs and values. Therefore, it is imperative to promote intercultural communication (IC) in 
the EFL classroom.  
Maley explains why there is a need to ensure that cultural awareness is a part of any language 
teaching process: 
[…] what we can do is to raise awareness of cultural factors. In so doing, we shall aim to sharpen 
observation, encourage critical thinking about cultural stereotypes, and develop tolerance. These 
are educational issues which reach out well beyond mere language teaching. Cultural awareness-
raising is an aspect of values education. As such it offers a welcome opportunity for transcending 
the often narrow limits of language teaching.  
(Maley 1993: 3) 
Teaching EFL through storybooks improves cultural awareness in two ways. On the one hand, 
literature and fairy tales can help familiarize children with the past and present social norms 
and traditions of their own culture. In the past, stories served as “vehicles in which values, moral 
views, and behaviour models were transmitted and anchored in man’s consciousness” 
(Peseschkian 1986, in Goh 1996: 16). The good and bad examples of behavioural and moral 
norms of a society collected in fairy tales “embody the social wisdom of their communities and 
an implicit morality or didacticism” (Davidson 2003: 15). Genesee (1994, in Barreras Gómez 
2010: 38) adds that choosing stories which are culturally familiar to the readers may be 
particularly helpful because prior knowledge of characters and plots makes the stories more 




On the other hand, fairy tales can be an outstanding source for raising multi-cultural awareness 
in the classroom because they can help teach children acceptance and inclusion of other 
cultures. Contrary to many school textbooks that “tend to present a reductionist, fact-based and 
even clichéd view of other cultures”, fairy tales expand the horizons of young children and 
introduce them to new cultures in a fun, interesting and familiar manner (Newby 2000: 6). Ellis 
and Brewster (2014: 7, 16) note that stories often “reflect environments and the culture of their 
authors and illustrators” and can therefore be used to “help develop positive attitudes towards 
the foreign language, culture and language learning”. The authors explain the notion of 
developing multicultural skills: 
Helping to teach the notion of citizenship and multicultural education and to raise awareness of 
diversity includes developing intercultural awareness, understanding rights and responsibilities, 
promoting equal opportunities and developing attitudes and values of democracy and harmony. 
Carefully selected storybooks provide a very rich resource for teaching this notion.  
(Ellis and Brewster 2014: 8) 
Therefore, the genre of fairy tales is indisputably “a genre capable of transcending cultural 
barriers” because it offers “a powerful invitation into a potential understanding of the new 
culture” (Goh 1996: 4-5). 
When trying to develop and encourage IC in the classroom, special attention must be paid to 
the selection of a fairy tale as the chosen work should encourage critical thinking. Only then 
can stories serve to present “new insights into how other families and children cope with various 
situations” and help children “extend their experiences” (Brumfit et al. 1991, in Barreras 
Gómez 2010: 32-33). Fairy tales can also be used to commence discussions with foreign 
students because “fairy tales need not be accepted on the conventional terms that they set forth 
[…], but can be read as entrances into a more critical understanding of their new socio-cultural 
surroundings” (Goh 1996: 4). 
To summarize, multicultural classrooms are a reality for the majority of teachers and learners 
today and fairy tales offer an insight into past and present conventions of their socio-cultural 
environment. In addition, stories teach students to practice acceptance and learn more about 
other rich cultures from across the world. The formulaic structure and familiar content of fairy 
tales allow learners to recognize and discuss contrasting attitudes and values in a safe and 






1.3 INCORPORATION OF FAIRY TALES INTO LESSONS 
 
The process of preparing a fairy tale for the lesson involves several steps. The first step is to 
understand the current teaching model which usually underlines the general aims and guidelines 
of the national syllabus. The next step is to select a method or approach which suits both the 
selected materials and the characteristics of the learners. Once the method is established, the 
sequencing of tasks provides a guide for a structured lesson. Finally, the selection of interesting 
and varied tasks keeps students engaged and motivated.  
 
1.3.1 Acknowledging FLT movements 
 
In order to review teaching methods, it is important to first take a look at the various roles that 
literature has played in language teaching throughout history. Duff and Maley describe the ever-
changing role of literature during several FLT periods: 
In an earlier period, when the grammar-translation model was paramount, literary texts were the 
very staple of foreign language teaching, representing both models of good writing and 
illustrations of the grammatical rules of the language. During the period of structural dominance, 
literature found itself side-lined. The formal properties of the language took precedence, and 
literature study was seen as part of the bad old ‘traditional’ methods. It was, moreover, difficult 
to justify the use of literary texts in a world where the grading of vocabulary and structures was 
given so much emphasis. For a time the new functional-notional communicative movement also 
ignored literature. The emphasis was on pragmatic, efficient communication with no frills. 
Literature seemed like an irrelevance. Yet in the last five years or so there has been a remarkable 
revival of interest in literature as one of the resources available for language learning.  
(Duff and Maley 1990: 3) 
Currently, most of the EFL teaching is focused on the development of Communicative 
Competence (CC) within the contemporary Communicative Language Teaching approach 
(CLT). CC is explained as the ability to use language in order to successfully communicate 
(Skela 2014: 114).  
In light of multicultural education, the term Communicative Competence has been expanded to 
Intercultural Communicative Competence (ICC). Byram (1997: 7) defines it as the 
“individual’s ability to communicate and interact across cultural boundaries”. Fairy tales and 
other storybooks can aid in the development of multicultural awareness (see chapter 1.2.5) and 





1.3.2 Reviewing the national syllabus 
 
Once the teacher recognizes the benefits of using literature within the current FLT movement, 
they then have to consult the aims of the national syllabus. Most teaching materials are designed 
or selected according to the current national syllabus for English. To include all levels of 
primary education, three different syllabuses should be reviewed: the English syllabus for the 
1st grade (Učni načrt. Program osnovna šola. Tuji jezik v 1. razredu: neobvezni izbirni predmet. 
– 2013), the English syllabus for the 2nd and 3rd grade (Učni načrt. Program osnovna šola. Tuji 
jezik v 2. in 3. razredu. – 2013) and the English syllabus for students from the 4th to the 9th grade 
(Učni načrt. Program osnovna šola. Angleščina. – 2016). 
Note that English is not a part of the compulsory programme in the first year of primary 
education in Slovenia, although it can be selected as an elective course. Consequently, 
syllabuses for the first, second and third year contain very similar suggestions for the use of 
fairy tales in the classroom. 
Five different uses of fairy tales are listed in the English syllabus for the 1st grade (Semec et al. 
2013a)1: 
A. Listening and listening comprehension: […] students get to know original texts in the 
foreign language, such as songs, children’s counting rhymes, fairy tales, descriptions 
of events, instructions and the like, and consequently develop their intercultural and 
multilingual abilities […] (ibid.: 7). 
B. Recommendations for the inclusion of English during Physical education classes: […] 
dance games: students perform pantomime: they move specific body parts and make 
whole-body movements when they mimic objects, animals, plants or fairy-tale 
characters – with musical or rhythmical accompaniment […] (ibid.: 8). 
C. Recommendations for the inclusion of English during Music classes: making music: 
[…] setting a fairy tale to music […] (ibid.: 10). 
D. Listening and listening comprehension: fairy tales are mentioned as an example of a 
text type used for developing and checking comprehension (ibid.: 11). 
E. Didactic recommendations: […] teaching first-year students according to their 
developmental characteristics and linguistic development: the task of a teacher is to 
encourage students to perform cognitive activities which provide language practice 
                                                          




(describing, clarifying, explaining, reading and telling stories and fairy tales) […] 
(ibid.: 13).  
In the English syllabus for the 2nd and 3rd grade (Semec et al. 2013b), points A., B., C. and D. 
from the list above are repeated and another one is added: 
F. Reading and reading comprehension: texts and circumstances: […] various text types 
which are suitable for the developmental stage of students and apply to different school 
subjects (for example: instructions, rules, simple signs, announcements, invitations, 
songs and children’s counting rhymes, fairy tales and other simple literary and non-
literary texts, comic books, simple problem-solving tasks) […] (ibid.: 13). 
In the English syllabus for students from the 4th to the 9th grade (Andrin et al. 2016), fairy tales 
are mentioned only twice:  
G. Listening and listening comprehension: fairy tales are mentioned as an example of a 
text type used for developing and checking comprehension (ibid.: 27-28) 
H. Reading and reading comprehension: fairy tales are mentioned as an example of a text 
type used for developing and checking comprehension (ibid.: 31) 
To summarize, the review of the three national syllabuses for Slovenian primary schools shows 
that the number of suggested uses for fairy tales in ELT diminishes with the advanced grade of 
the learners. On the one hand, in the first three years of primary education fairy tales are 
recommended for use in listening activities, reading activities and activities which involve 
movement and dance. On the other hand, the English syllabus for students from the 4th to the 
9th grade only lists fairy tales among text types for the development of listening and reading 
comprehension.  
 
1.3.3 Choosing the fairy tale 
 
Once the teacher consults the syllabus, a suitable story needs to be selected. The most important 
and oftentimes most difficult task when teaching literature is to choose the appropriate text to 
introduce to the class. Searching for fairy tales in teaching materials is a challenging task 
because literature is often not the prevailing feature in EFL textbooks and supplementary 
materials. Many questions arise: Which aspects should be considered before the selection? 




study? Should the storybook be simplified or authentic? Should it be familiar to the students or 
maybe provide additional support by including illustrations?  
O’Sullivan (1991, in Brown 2004) observes that “the key to success in using literature in the 
ESL classroom depends primarily on the works selected”. Brown acknowledges two opposite 
ends of the spectrum by stating that “if the selection is too easy, students will feel bored and 
you [the teacher] will have difficulty designing enough activities. If the selection is too difficult, 
students will feel frustrated and you [the teacher] will be overwhelmed” (Brown 2004). 
Phillips (1993: 3) suggests that the approach and type of activities should always be conditioned 
by the children’s “circumstances, attitudes, and interests rather than simply by the children’s 
physical age” because “it is not so much the children’s age that counts in the classroom as how 
mature they are”. The author warns that children “will not respond well to an activity that they 
perceive childish, or well below their intellectual level, even if it is linguistically appropriate” 
(ibid.: 5). Therefore, the chosen literature has to be of interest to the learners as well as contain 
some concepts and language features that they have not yet acquired. This notion has 
similarities to Krashen’s input theory. Krashen (2009: 21) states that for language acquisition 
to occur, the presented text has to include structures which are above our current level of 
competence (i + 1). This means that at the current level of competence (i), the learners should 
understand most of the text and be simultaneously challenged to make further language progress 
(+1) (ibid.). The learner can usually decode the unknown and achieve this higher stage of 
language competence “with the help of context or extra-linguistic information” in the text 
(ibid.). 
Ellis and Brewster (2014: 14) add that the selected storybooks should be “accessible, useful and 
relevant for children learning English”. They also claim that teachers should focus on five major 
objectives when selecting storybooks: linguistic, psychological, cognitive, social and cultural 
(ibid.: 19). Oftentimes, the most important criteria mentioned is the linguistic one. Many 
teachers bring in storybooks to teach a particular grammatical structure or to contextualize a 
linguistic feature. However, some authors emphasize the importance of primarily choosing 
materials which are most likely to be relevant and enjoyable for the learners. Lazar states: 
The texts traditionally prescribed for classroom use may generally be accorded high status, but 
often seem remote from, and irrelevant to, the interests and concerns of our students. In fact, 
being made to read texts so alien to their own experience and background may only increase 
students’ sense of frustration, inferiority and even powerlessness.  




Similarly, Morgan and Rinvolucri (1983: 9) acknowledge that a story is appropriate for the 
classroom if it is a story that teachers would enjoy telling and students might find entertaining 
or thought-provoking. Lazar (1993: 15) concludes that carefully chosen materials are important 
because learners “will feel that what they do in the classroom is relevant and meaningful to 
their lives”. 
Therefore, the questions posed at the beginning of this chapter do not have direct answers. There 
is no straightforward solution when it comes to choosing fairy tales and storybooks for the 
classroom. Rather, the teacher is left with the unfavourable task of considering various 
characteristics of the learners: their physical age, their level of maturity, their linguistic level… 
They also need to consider the difficulty and linguistic features of the text. In addition, any 
selection should always be conditioned by the learners’ interests and experiences. 
 
1.3.4 Teaching methods and approaches 
 
After choosing the appropriate fairy tale, the teacher has to decide which approach or 
methodology to follow. Presented below are some models of literature teaching: the three 
models from Carter and Long (1991), the Genre-based Approach and the Acquisition-based 
Methodology. 
 
1.3.4.1 The three models 
 
Carter and Long (1991) distinguish three approaches to teaching literature: the Cultural Model, 
the Language-based Model and the Personal Growth Model.  
THE CULTURAL MODEL 
This model represents the traditional approach to literature teaching where literature itself is the 
content of the course. It introduces students to tradition, cultures, ideas and concepts behind the 
text (Healy 2010: 179). This model is mostly used by EFL teachers whose aim is to raise the 
cultural awareness of learners. However, because it does not spotlight the language used in the 
text, it is not the preferred model used by teachers (ibid.) 
THE LANGUAGE-BASED MODEL 
This model is the most common approach to literature teaching in the EFL classroom (Skela 




features in a contextualized manner (Healy 2010: 179). Learners’ efforts to locate and analyse 
specific linguistic structures are oftentimes supported by several tasks, such as multiple-choice 
questions, true or false exercises, grammar practice tasks... (ibid.) However, because the text is 
often chosen as a means to present linguistic features rather than for personal interest or 
enjoyment of the learners, this approach is sometimes criticized for disconnecting the students 
from the primary purpose of the text (ibid.: 179-180). 
THE PERSONAL GROWTH MODEL 
The Personal Growth Model focuses on the interests of learners and aims to advance their 
personal growth (Healy 2010: 180). Students are “encouraged to become autonomous and to 
think critically” because they personally relate to the story and engage more actively to seek 
various topics in the text (ibid.). This model is more learner-centred and it attempts to combine 
aspects of the Cultural Model and the Language-based Model (ibid.). 
Most approaches used in modern ELT use elements from each of the three models in order to 
include the cultural, linguistic and personal aspects of literary analysis. These models are known 
as Integrated Approaches (ibid.). Accompanying tasks in these approaches often combine a 
cultural overview of the story, an examination of linguistic structures and a critical discussion 
of the text. 
 
1.3.4.2 The Genre-based Approach 
 
Another approach to teaching literature is the Genre-based Approach or Genre-based 
Instruction which follows the Genre Analysis Technique (Erlinda 2008: 197). Erlinda (ibid.: 
199) explains that genre analysis is “a tool to examine the communicative purpose (social 
function), linguistic features, and lexico-grammatical features of a target genre”. Bradford-
Watts further defines genre analysis: 
Genre analysis is a developing multi-disciplinary approach to the study of texts, both verbal and 
written, drawing from studies in Linguistics, Anthropology, Sociology and Psychology. Genre 
analysts look for the common patterns of grammar usage, key vocabulary, and text structure in 
particular text types.  
(Bradford-Watts 2003) 
This approach is outcome-based and aims to achieve “explicit student awareness of and 
proficiency in the target genres. It allows teachers to focus on both form and meaning, as well 




students how different lexico-grammatical features contribute to the meaning of texts, this 
model could be used to try and separate the genre of fairy tales from other narrative texts and 
explore specific linguistic features, language patterns and cultural implications unique to fairy 
tales (ibid.: 201).  
 
1.3.4.3 The Acquisition-based Methodology 
 
Krashen (2009: 10) defines language acquisition as a subconscious process because “language 
acquirers are not usually aware of the fact that they are acquiring language, but are only aware 
of the fact that they are using the language for communication”. Learners acquire knowledge 
without being consciously aware of the rules of the language that they have acquired (ibid.). 
Therefore, other terms for the Acquisition-based Methodology include “implicit learning, 
informal learning, and natural learning” (ibid.). Fairy tales and stories can create a safe and 
motivating environment for the subconscious acquisition of language. Ellis and Brewster note 
that strides have been made to incorporate more story-based activities in the teaching process:  
Primary English language teachers are now more familiar with an acquisition-based 
methodology, and recognise the true value of using storybooks and the technique of storytelling 
as a way to create an acquisition-rich environment and ideal learning conditions. [...] There have 
also been a number of handbooks for teachers that deal solely with this technique – notably 
Wright (1995, 1997), Zaro and Salaberri (1995), Gerngross and Puchta (1996) and Mourão 
(2003). In addition, magazines and newsletters for teachers have been devoted to storytelling 
and children’s literature and there are numerous websites and blogs to consult.  
(Ellis and Brewster 2014: 6) 
Moreover, the Acquisition-based Methodology is teacher-controlled because when “the teacher 
tells or reads a story aloud, pupils listen to the same thing at the same time, thus facilitating 
classroom management” (Ellis 1995: 90-91). 
 
1.3.5 Lesson planning 
 
Once the teacher decides on the most appropriate teaching method, they need to sequence it 
according to the aims of the lesson. One of the predominant ways to sequence tasks in English 
language teaching is to separate the study and analysis of a text into three stages. This model is 
often referred to as the pre-, while- and post-stage model. Ur (1996: 202) details the stages: 
1. encounter and impact; 




3. analysis and interpretation.  
The first stage begins before the text is ever heard or read. The aim of the stage is for learners 
to “perceive the basic form and meaning of the text, and for it to make some kind of real impact 
on them, both intellectually and emotionally” (ibid.). This stage is often used to familiarize 
students with the topic, activate schemata and stimulate interest in learners. The second stage 
is the stage of reading or listening to the selected text. This stage is aimed at getting the learners 
to “interact with the text thoroughly and repeatedly so that they become familiar with the words 
and ideas, are confident they know the sequence of events and characters; and to help them to 
understand and appreciate the text in more depth and detail” (ibid.: 204). Finally, the third stage 
begins after the text has been heard or read and it usually involves a discussion about content 
or form. It is “an attempt to discover new levels of meaning or perspectives, or to deepen 
appreciation of style and structure” (ibid.).  
Another adaptation of the three-stage model, which follows a story-based methodology and 
focuses more exclusively on teaching with storybooks and fairy tales, is the Plan-Do-Review 
Model (Ellis and Brewster 2014: 22). This sequence models the general idea or Ur’s stages 
under different names. Ellis and Brewster provide a visual representation of the Plan-Do-
Review Model:  
 




The Plan-Do-Review Model “incorporates opportunities for reflection, experimentation and 
further reflection in which children can plan, do and review” (ibid.). It can be used to plan 
individual story-based lessons or design smaller activity cycles within lessons (ibid.). The 
model can even be scaled up to create “a programme of work constituting a mini syllabus which 
can include up to 6-10 hours of work around a storybook” (ibid.). The latter allows storybooks 
to be used as “short basic syllabuses in their own right offering a novel alternative to the 
coursebook” because they can provide a great “starting point for a wide range of related 
language-learning activities” (ibid.: 11).  
 
1.3.6 Preparing varied task following the VARK model 
 
The final step of the lesson preparation process is to select or prepare individual tasks. With 
enough imagination, there is no end to possible activities one can come up with when teaching 
with fairy tales. Creative tasks should focus on showcasing a variety of children’s talents, 
abilities and personality traits. For easier organization, task ideas are grouped below in keeping 
with Flemming’s VARK model. Flemming (1995) first suggested that there are three main 
styles of learners: visual learners, auditory learners and kinaesthetic learners (VAK). 
Eventually, the author completed the model by adding the fourth style of learning modality, the 
read/write learner style (VARK) (ibid.). This division into different learning styles facilitates 
catering to a variety of different students and encourages teachers to take into account learners’ 
abilities. Using varied activities in the EFL classroom shows that the teacher is aware of the 
uniqueness of each learner and tries to make the tasks as personal and relevant as possible.  
Below are selected ideas and task adaptations for each modality of the VARK model. 
VISUAL LEARNERS 
Visual learners have a preference for seeing the information. Learning new vocabulary can be 
made more interesting with the help of flashcards, symbols, grids or crossword puzzles. 
Flemming (1995) suggests allowing visual learners to draw pictures, graphs, charts and flow 
diagrams. Moreover, teachers can encourage students to create posters or to present maps for 
the routes taken by the characters in the story. 
Visual learners also prefer to brainstorm vocabulary items related to the tale and can benefit 





Barreras Gómez provides an example of semantic mapping with fairy tales: 
 
 
Figure 2: Semantic mapping example (Barreras Gómez 2010: 45) 
 
Younger learners also enjoy looking at illustrations and placing the images in the correct order 
according to the plot. Massi and Benvenuto emphasize the importance of exploring the 
illustrations already incorporated in many fairy tales and explain how they can be used to 
encourage further discussions: 
One of the main assets of fairy tales is that they often contain illustrations that vividly depict the 
tale's characters. Readers can use these visual clues to build an initial or general impression, 
which then gains depth through the characters' words, actions, and choices. Students can also be 
encouraged to gather clues by noticing what people are wearing, what kind of talk is taking 
place, and what places are mentioned. These inferential tasks heighten students' awareness and 
promote their critical thinking.  
(Massi and Benvenuto 2001: 164) 
If there is a lack of illustrations, teachers can provide additional visual support with realia, the 
use of blackboard, cut-out figures, masks or puppets. 
AUDITORY LEARNERS 
Learners with aural preference are highly responsive to songs, rhythm and rhyme in fairy tales. 
Similarly, any repetition, pattern or music can intrigue auditory learners and stimulate language 
input. Such learners would enjoy listening to audio recordings, following a voice dictation or 
creating a musical rendition of the story. 
Flemming (1995) states that “the most common mode for information exchange in our society 
is speech”. This assertion also extends to the ELT classroom, where most input comes from 




discussions, others can easily be turned into speaking activities in order to engage auditory 
learners and further develop their speaking skills. For example, a teacher can try turning a 
simple true or false task into an auditory exercise where students listen to the false sentences 
and try to identify the mistake.  
Fairy tales can be used to help initiate pair or group discussions to verbally reinforce received 
information from a story. Wright (1996, in Massi and Benvenuto 2001: 161) states that “because 
the characters in these tales are not the kind of people we meet daily, students can easily debate 
characters’ decisions, either justifying, rejecting, or sympathizing with them”. 
Note that it is extremely important to prepare different discussions for different students, 
depending on their age, mental ability and interests. Older learners, who are already familiar 
with the original story and are linguistically and mentally capable of complex discussions, can 
focus on more challenging themes and topics. For example, they could discuss the importance 
of beauty in The Ugly Duckling or Beauty and the Beast and establish a connection to the ideals 
of beauty in today’s society. Therefore, learners get the opportunity to “explore archetypal 
characters and what they represent as well as modern day concerns such as gender issues, power 
and control issues, and ethical values” (Massi and Benvenuto 2001: 165). 
A teacher can introduce a new plot twist or encourage students to make up alternative endings 
to the fairy tale. Learners can even discuss fairy tales from different viewpoints: How does the 
story of Little Red Riding Hood change when told from the perspective of the wolf? 
Furthermore, students can alter the elements of the story and discuss the potential change of 
events. Any fairy tale would change if its characters lived in the past or in the future. For 
example, learners can modernize the tales by introducing current technology into the story: 
What text message would Snow White send to the dwarves and which words would she use? 
Massi and Benvenuto explain the idea of creating a new fairy tale by changing the time or space 
of the story: 
For instance, if Little Red Riding Hood were set in a large city such as New York instead of in 
a forest, important changes would ensue: The protagonist would likely wear a leather jacket, 
sport a punk hairdo, and ride a motorcycle. As a result of these changes, the development of 
events and the function of the text would also change.  
(Massi and Benvenuto 2001: 165).  
With enough imagination, there is no end to possible discussion topics. Therefore, although 
listening is typically associated with music and rhymes, it is important to remember that 




This is especially important to remember when teaching older students, who might reject the 
idea of listening to “childish” songs. 
READ/WRITE LEARNERS 
Read/write learners have “a preference for accessing information from printed words”, which 
is very suitable for managing literary texts (Flemming 1995). Nevertheless, tasks aimed at these 
learners should expand beyond reading stories. For example, read/write learners typically enjoy 
doing some word and vocabulary work, such as finding and replacing words for synonyms, 
reading for specific information or grouping similar vocabulary items.  
Teachers can incorporate stories and fairy tales into lessons in order to motivate read/write 
learners of all ages. On the one hand, younger learners, who might be unfamiliar with the story, 
could develop their creativity by writing down predictions for the tale. On the other hand, older 
students, who already know the characters and the plot, might enjoy reading and comparing 
different versions of the same fairy tale. Teachers can divide the story into multiple parts to 
create a mosaic story for students to reorder. Read/write students can even insert themselves 
into the fairy tale by writing letters to the characters or creating their own invitations to an event 
in the story. Note that most ideas presented for discussion in the section for auditory learners 
can also be easily turned into writing assignments and homework activities and therefore be 
better suited for read/write learners. 
KINESTHETIC LEARNERS 
Kinaesthetic learners like to use their senses to learn and therefore want concrete experiences 
in the classroom (Flemming 1995). Moreover, since most learners of all ages tend to welcome 
and enjoy multi-sensory experiences, physical activity appeals to most students. Therefore, 
teachers should allow for more Total Physical Response (TPR) activities during the lessons in 
order to “include movement and involve the senses” (Scott and Ytreberg 1990: 5).  For example, 
learners can act out scenes from fairy tales and prepare a play for the teacher or parents. Students 
can also turn the story into a mystery, carry out an investigation and catch the villain or find 
Cinderella’s missing slipper. Whenever possible, teachers should encourage learners to stand 
up, walk around, jump and clap. Younger students may enjoy blindfold games, while older 
students delight in answering quizzes on interactive websites with the help of their mobile 
phones. If teachers have the opportunity, they can also use “field trips, experiments, role plays, 





1.4 ADDITIONAL RESEARCH AND STUDIES 
 
Because fairy tales represent only one genre of literature, and often not one that is continually 
emphasized for language teaching needs, there is not a lot of research available. This chapter 
aims to review some additional studies on the topic of teaching with fairy tales.  
Ilić (2017) explored the development of intercultural awareness in the ELT classroom. The 
research included a hundred Slovenian teachers and focused on students ranging from the 4th to 
the 6th grade of primary school. A vast majority of teachers, 71%, claimed to search for 
complementary materials outside of the prescribed textbook and 38% of teachers noted that 
they include fairy tales in their teachings (ibid.: 52-53). Of the 21 different types of cultural-
awareness methods presented, the use of fairy tales in lessons was the fourth most used method 
(ibid.). It was preceded by the use of pictures, support through explanations and the use of video 
recordings (ibid.). Ilić also wanted to know how often teachers use these materials. When it 
comes to frequency, 33% of teachers answered that they use fairy tales fairly regularly, 32% of 
teachers use them often or very often, 26% of teachers seldom include fairy tales and 9% of 
teachers hardly ever use them (ibid.). 
Another research on the topic of teaching with fairy tales was conducted in Estonia by Lepin 
(2012). She explored how fairy tales are used to teach skills and values within the English 
language classroom. Her research was performed on a smaller scale, essentially including only 
14 teachers. She first conducted a necessity analysis to determine the level of interest in using 
fairy tales to teach English. Of the 14 teachers, 59% answered that they sometimes use fairy 
tales during lessons and 24% said that they rarely use them (ibid: 18-19). When asked about the 
reasons for using fairy tales, 85% of teachers answered that they use them to develop pupils’ 
reading skills, 62% of teachers use them to develop pupils’ speaking skills and 46% of teachers 
use fairy tales to teach values and to introduce additional topics to the lessons (ibid.). Most 
teachers, 86%, stated that they find fairy tales and exercises online, 64% look directly to fairy 
tale books and 50% of teachers search for them in textbooks (ibid.). The results of the analysis 
showed that “teachers are interested in the use of fairy tales in their English lessons” and that 
fairy tales help to “develop students’ reading skills, speaking skills, teach values, motivate 
students” and also make lessons much more interesting (Lepin 2012: 19). 
While Ilić researched the development of cultural awareness and Lepin focused on skills and 




teaching purposes. Both researches show that the use of fairy tales in lessons mostly depends 
on the enthusiasm, time and dedication of teachers. Educators have to be willing to find 
additional texts and adapt them to the learners and the syllabus. However, the amount of 
research on this topic remains rather limited and many pedagogical aspects of fairy tales could 





III  EMPIRICAL ANALYSIS 
 
The first part of the thesis presents the benefits and applications of fairy tales in EFL teaching. 
The experimental part of the thesis aims to research just how frequently fairy tales appear in 
textbooks used in Slovenian ELT classrooms. This part is divided into four sections. The first 
section introduces the aim of the research, research questions and complementary hypotheses. 
The second section defines the study and methodology of the research, while the third section 
details the results of the study. The final section is dedicated to the interpretation of the results. 
 
1.5 THE AIM  
 
While the literature overview lists several approaches to using fairy tales in the EFL classroom, 
a more detailed analysis is needed to determine if and how fairy tales are used in contemporary 
teaching materials. The research aims to establish the extent to which fairy tales are included 
in ELT textbooks used in primary education in Slovenia and whether their inclusion depends 
on the title, grade or edition of the textbook. The research is also directed at the accompanying 
tasks in order to provide a clearer picture of how the texts are used and which language goals 
and learner styles they promote. A secondary goal of the following data analysis is to provide 
insight into the possible shortcomings and offer ideas for future improvements on the topic.  
 
1.5.1 Research questions and hypotheses 
 
The empirical analysis aims to answer the following research questions: 
RQ1 Do most primary school textbooks include fairy tales? 
RQ2 How extensive are the fairy tale references in textbooks? 
RQ3 Does the choice of the textbook series impact the number of included fairy tale 
references? 
RQ4 Do textbooks aimed at younger learners include more fairy tale references than those 
aimed at older learners? 
RQ5 Do new textbook editions include more fairy tale references? 
RQ6 Which types of tasks accompany fairy tales in textbooks? 
RQ7 Which of the VARK learning styles do accompanying tasks promote? 




Hypotheses formed according to the research questions above: 
H1 Most primary school textbooks do not include fairy tales. 
H2 Most fairy tale references in textbooks are extensive references, such as longer 
passages of text, summaries and excerpts from the stories.  
H3 The choice of the textbook series impacts the number of included fairy tale 
references. The series which includes fairy tales in one of the textbooks is most 
likely to continue to include them throughout the series. 
H4 Textbooks aimed at younger learners include more references to fairy tales than 
those aimed at older learners.  
H5 New textbook editions do not include more fairy tale references. 
H6 Fairy tales in textbooks are mostly accompanied by reading comprehension tasks. 
H7 Accompanying tasks favour the read/write learning style.  
H8 Fairy tales which appear most frequently in primary school textbooks are Little Red 
Riding Hood and Cinderella. 
 
 
1.6 DESIGN AND METHODOLOGY 
 
The focus of this empirical research is textbook analysis. The analysed sample includes 50 
textbooks aimed at learners from the 4th to the 9th grade of primary education in Slovenia. These 
textbooks account for approximately half the ELT textbooks confirmed by the Slovenian 
Ministry of Education for the use in primary schools in the academic years 2019/2020 and 
2020/2021.   
Since fairy tales are commonly considered to be children’s literature, it is reasonable to expect 
that most fairy tales would be found precisely in textbooks aimed at the first three grades of 
primary education. However, the research excludes these textbooks and focuses on older, 
higher-level students. The main reason for this exclusion is to establish whether fairy tales 
aimed at young children can be used for and adapted to learners at various levels of primary 
education. Moreover, the first three years of primary education in Slovenia differ from others 
because teachers are not obligated to use a textbook during English lessons. Therefore, there 
are no officially approved textbooks for these grades and including any unofficial textbooks 




To ensure that the sample is representative, the analysis includes a variety of accessible 
textbooks. These include several editions of textbooks, textbooks from a number of (Slovenian 
and foreign) authors and textbooks designed for lower-level and higher-level learners. 
Textbooks are sorted into tables in alphabetical order according to the title of the textbook. To 
ensure better clarity, the tables below include only the information relevant for the analysis. 
Further information on textbooks can be found in a separate section of the bibliography. 
Based on the research questions, the tables include the following data: the title and edition of 
the textbook, the recommended grade of the textbook, the pages of the fairy tale reference, the 
title of the fairy tale, the context in which the fairy tale is used and the aims of accompanying 
tasks. The last two sections need further clarification. The context section aims to answer the 
research question RQ2 by examining the extent to which the fairy tale is included in the 
textbook: Is there only a mention of the title or a character, is the fairy tale referenced in a short 
description or is the complete story of the fairy tale provided in the textbook? This section also 
details other characteristics, such as the form of the fairy tale (dialogue, poem, comic book…) 
and the surrounding language framework (displaying linguistic features, learning new 
vocabulary…). The last section, which lists the aims of tasks, intends to answer research 
questions RQ6 and RQ7. It determines the type and purpose of the accompanying tasks by 
examining the simplified instructions: Do the tasks require the learner to only read the story or 
do they guide them to explore additional aspects of the tale? 
The following analysis is therefore qualitative as well as quantitative. The quantitative part of 
the analysis addresses the number of textbooks which include fairy tales and establishes 
whether this inclusion is conditioned by the factors predetermined in the research questions. 
The qualitative part of the analysis intends to describe the extent and role of fairy tales in 






Overview of the textbook analysis is presented in the four tables below: 
TEXTBOOK 
TITLE 
G.2 PAGES FAIRY TALE TITLE CONTEXT AIMS OF TASKS 
Angleščina 8 8th 41-43 Peter Pan mention: a character's 
name used in a story 
about cyberbullying 
x 
Angleščina 9 9th 198 The Twelve Dancing 
Princesses 
short description: an 
introductory task to the 
chapter 
match traditional 
fairy tale titles and 
descriptions The Princess and the Pea 
Thumbelina 
The Red Shoes 
Rumpelstiltskin 
The Little Mermaid 
Rapunzel 
The Emperor’s New Suit 
The Ugly Duckling 
Little Red Riding Hood 
Goldilocks and the Three 
Bears 
The Three Little Pigs 
Jack and the Beanstalk 
Hansel and Gretel 
The Frog Prince 
The Selfish Giant 
English Plus 1 7th  x   
English Plus 1  
[2nd ed.] 
7th 79 Snow White and the 
Huntsman (film) – based on 
Snow White and the Seven 
Dwarfs 
mention: a biography: an 
interview with an actor 
x 
English Plus 2 8th  x   
English Plus 2  
[2nd ed.] 
8th  x   
English Plus 3 9th  x   
English Plus 
Starter 




6th   x   




 x   
Happy Street 2  
[New ed.] 
5th 69 Snow White and the Seven 
Dwarfs 
mention: past events: a 
school play  
x 
Hi there! 4 4th  x   
Hi there! 5 5th  x   
Itchy feet 1 7th  x   
Itchy feet 2 8th  x   
Messages 1 6th   x   
Messages 2 7th  x   
Messages 3 8th 93 Snow White and the Seven 
Dwarfs (film) 
mention: an introductory 
task to the module 
match pictures to 
descriptions 
106-107 Snow White and the Seven 
Dwarfs (film) 
short description: films 
and computer animation 
x 
Table 1: Textbook analysis 1/4 
                                                          






G. PAGES FAIRY 
TALE 
TITLE 
CONTEXT AIMS OF TASKS 
Messages 4 9th  x   
My Sails 1  
[New ed.] 
4th 19 The Wolf and 
the Seven 
Goats 
story: a short comic 
strip 
read the story, match vocabulary with 




story: a short comic 
strip 
match the noises to the animals, match 
pictures to the vocabulary, listen to the 
story, write down the numbers, mime the 
story 
93 The three 
little pigs 
story: a short comic 
strip 
find the vocabulary items in the story, 
listen to the story, write down the 
numbers, mime and role-play the story 
New 
Challenges 1 
7th 89 Cinderella mention: a 
character's name 





8th  x   
New 
Challenges 3 
9th  x   
Project 1  
[3rd ed.] 
6th  71 The 
Emperor's 
New Clothes 
story: a short comic 
strip – talking about 
clothes 
look at the picture and answer 
comprehension questions, read the story, 
number the pictures in the correct order, 
group work: act out the story 
Project 1 
[4th ed.] 
6th  71 The 
Emperor's 
New Clothes 
story: a short comic 
strip – talking about 
clothes 
look at the picture and answer 
comprehension questions, read the story, 
number the pictures in the correct order, 
listen and check, group work: act out the 
story 




 x   




82 The Little Fir 
Tree 
story: a reading 
section 
read and listen to the story, number the 
pictures in the correct order, find items in 
the pictures, answer comprehension 
questions 
83 The Pied 
Piper of 
Hamelin 
story: a reading 
section 
read and listen to the story, find items in 
the picture, write the sentences in the 
correct order, answer comprehension 
questions 
84 Aladdin story: a reading 
section 
read and listen to the story, find items in 
the picture, answer comprehension 
questions, explain vocabulary items from 
the story 
86 The twelve 
months  
story: a reading 
section 
read and listen to the story, describe the 
picture, find differences between 
characters  




 x   




87 Beauty and 
the Beast 
story: a reading 
section 
read and listen to the story, look at the 
picture, answer comprehension 
questions, choose which adjectives best 
describe the story 







G. PAGES FAIRY TALE 
TITLE 
CONTEXT AIMS OF TASKS 









 x   
Project 5  
[3rd ed.] 
9th  x   
Project 5  
[4th ed.] 
9th  x   
Project 
Explore 1 
6th   x   
Project 
Explore 2 
7th  x   
Reach for the 
stars 4 
4th 72-73 Goldilocks and 
the Three Bears 
story: a reading section: 
It's Story time 
listen and read, act out the story 
Reach for the 
stars 5 
5th 114-115 Little Red Riding 
Hood 
story: a reading section: 
It's Story time 
listen and read 
116-117 The three little 
pigs 
story: a reading section: 
It's Story time 
listen and read 
118-119 The magic 
porridge pot 
story: a reading section: 
It's Story time 
listen and read 
Reach for the 
stars 6 
6th  115-116 The Princess and 
the Pea 
story: a reading section: 
It's Story time 
listen and read 
117-119 Rumpelstiltskin story: a reading section: 
It's Story time 
listen and read 
Super minds 1 4th  x   
Super minds 2 5th 114-115 The Flower 
Queen's Daughter 
mention and short 
description: a literature 
section – learn and think: 
Fairy tales 
listen, read and answer 
discussion questions, read and 
match two parts of fairy tales, 
choose your favourite fairy tale 
and act it out 
Rumpelstiltskin 
Snow White and 










The three Billy 
Goats Gruff 
Think 1 6th   x   
Think 2 7th  x   
Touchstone 6 6th  138 The Jungle book story: a reading section read the text and answer 
comprehension questions 
Touchstone 7 7th 93 Snow White and 
the Seven Dwarfs 
mention: People and 
Countries – a short quote 
in an introductory task:  
mirror, mirror on the 
wall... 
x  
167 Aladdin mention: In Town – 
discussing means of 
transport 
match description with the 
pictures 





Table 4: Textbook analysis 4/4 
TEXTBOOK 
TITLE 
G. PAGES FAIRY 
TALE TITLE 
CONTEXT AIMS OF TASKS 
Touchstone 8 8th 14 Little Red Riding 
Hood 
story: Shopping – a 
game  
pair work: suggest food items and 
guess the partner's choices, ask 
questions using forms: Have you 
got ... /Is there ...? 
35 The Happy Prince mention: forming 
interviews with tag 
questions 
interview a character, answer 
discussion questions 
97-99 The Happy Prince story: a literature 
section: People in 
Action 
read the summary of the story, 
answer discussion questions, read 
the story 
114 Hansel and Gretel short description: 
Away from Home – 
discussing fairy-tale 
heroes 
look at the pictures and read the 
listed events of the story, recall the 
previous events in the fairy tales, 
answer discussion questions 
Cinderella 
Little Red Riding 
Hood 
Snow White and 
the Seven Dwarfs 
Goldilocks and the 
Three Bears 
Sleeping Beauty 








114 The Shepherd / 
Pastirček*  
mention: Away from 
Home – discussing 
fairy-tale heroes 
discuss Slovenian fairy tales 
The three Peas / O 
treh grahih* 
The Golden Bird / 
Zlata ptica* 









Touchstone 9 9th 56-57 Bedin and Bedina 
/ Bedin in Bedina* 
story: a story in the 
Slovenian language 
using the conditionals 
read the story, make conditional 
clauses 
199 Aladdin mention: Travel 
Broadens the Mind – 
discussing means of 
transport 
match pictures of people to means 
of transport 
Wider World 1 6th   x    
Wider World 2 7th  x   
Young 
explorers 1 
4th 40-41 The Emperor's 
New Clothes 
story: a short comic 
strip 
listen and read 
64-65 The magic tree story: a short comic 
strip 
listen and read 
Young 
explorers 2 
5th 40-41 The very brave 
knight 
story: a short comic 
strip 




1.8 DATA ANALYSIS 
 
This chapter is dedicated to the discussion of the results. The results are analysed according to 
the research questions (see chapter 1.5.1). Set hypotheses are either confirmed or rejected 
depending on the collected data. Other observations, possible problems and future 
considerations are discussed at the end of the chapter.   
 
RQ1 Do most primary school textbooks include fairy tales? 
Of the 50 analysed textbooks, 29 or 58% contain no mention of literary fairy tales. 
Consequently, 21 or 42% contain some references to fairy tales. Of these textbooks, 10 or 20% 
include at least one mention of a fairy tale and 11 or 22% contain more than one mention. Note 
that these results include all mentions of fairy tales regardless of their extent in the textbook. 
 
Chart 1: RQ1 Inclusion of fairy tales 
 
The first hypothesis is confirmed. Most textbooks do not reference or mention any fairy tales. 
 
RQ2 How extensive are the fairy tale references in textbooks? 
In order to establish clearer data, any fairy tale reference found in textbooks is placed into one 
of three categories. The first category is a mention. This includes fairy tales which are only 
briefly acknowledged in the textbook either by title, character or any other recognizable 




RQ1 Inclusion of fairy tales




story of the fairy tale. For example, the use of the character’s name Peter Pan as a username in 
a story about cyberbullying or the use of the character’s name Cinderella in an arbitrary facts 
section bring no relevance to the original story. Therefore, these references are categorized as 
mentions in order to still provide a complete picture of their inclusion and acknowledge the 
legacy of fairy tales yet to avoid establishing them as proper narrative representations of the 
original fairy tales. The second category is that of a short description. These fairy tales are 
mainly referenced in a single sentence or comment. Such references are frequently included in 
the form of short tasks and can provide limited information about the fairy tale. The third 
category, a story, includes longer passages of text from the fairy tale. These narrated accounts 
of the story appear in the form of a fairy tale excerpt or as a short summary. 
In total, there are 38 fairy tale references found in 19 textbooks. Of the 38 references, 11 or 
29% include only a mention of a fairy tale, 4 or 10% include a short description and 23 or 61% 
include a longer text or a summary of a story.  
 
Chart 2: RQ2 The extent of the reference 
 
In the instances where fairy tales are only mentioned or presented as short descriptions, two 
uses prevail:  
1. Fairy tales are used as introductory tasks to chapters or modules. These are usually 
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2. Names or defining features of fairy-tale characters are used. For example, The Emperor’s 
New Clothes is used to introduce clothes vocabulary and the story of Aladdin is used to present 
alternative means of transport. 
The 23 story references to fairy tales can be found in 13 different textbooks: My sails 1, Project 
1 [3rd ed.], Project 1 [4th ed.], Project 2 [4th ed.], Project 3 [4th ed.], Reach for the stars 4, Reach 
for the Stars 5, Reach for the Stars 6, Touchstone 6, Touchstone 8, Touchstone 9, Young 
explorers 1 and Young explorers 2. The majority of these references are introduced within 
specific reading pages placed either at the end of the chapter or at the end of the textbook. 
Others can be found within the chapters to help promote specific language goals. For example, 
the use of Little Red Riding Hood in Touchstone 8 teaches learners to produce interrogative 
sentences in English. These tales are presented in a variety of forms, sometimes as short 
summaries, comic strips or as abridged excerpts from the text. The stories are oftentimes 
accompanied by illustrations. 
The second hypothesis is confirmed. Most fairy tale references in textbooks are extensive 
references, such as longer passages of texts, summaries and excerpts from the stories. Such 
references belong to the story category. 
 
RQ3 Does the choice of the textbook series impact the number of included fairy tale 
references? 
The research includes 16 different textbooks series (Angleščina, English Plus, Happy Street, Hi 
there, Itchy Feet, Messages, My sails, New Challenges, Project, Project Explore, Reach for the 
stars, Super Minds, Think, Touchstone, Wider World and Young explorers). 
Of the 16 different series, 5 or 31% have recurring fairy tales included in all or most of the 
textbooks belonging to one series (My sails, Project, Reach for the stars, Touchstone and Young 
explorers). Another 5 or 31% contain smaller mentions or short descriptions (Angleščina, 
English Plus, Messages, New Challenges and Super Minds) and the remaining 6 or 38% include 
no reference to fairy tales in any of the textbooks (Happy Street, Hi there, Itchy Feet, Project 





Chart 3: RQ3 Textbook series 
 
The results show that the inclusion of fairy tales in textbooks depends heavily on the chosen 
textbook series. This is because textbooks belonging to the same series usually follow the same 
structure and framework throughout the materials. Moreover, the authors who include fairy 
tales in one of the textbooks are most likely to continue to include them throughout the series. 
Consequently, the choice of the textbook series will impact students’ exposure to fairy tales. 
The third hypothesis is confirmed. The choice of the textbook series impacts the number of 
included fairy tale references. While some series completely exclude fairy tales, others include 
minimal or recurring references to fairy tales in all textbooks. It is therefore important to be 
aware of the benefits and disadvantages of the chosen textbook series.  
 
RQ4 Do textbooks aimed at younger learners include more fairy tale references than 
those aimed at older learners? 
The analysis encompasses textbooks which are recommended for learners from the 4th to the 
9th grade of primary education in Slovenia.  
Since textbooks used by teachers in the ELT classroom are usually chosen according to the 
specific needs of learners, the recommended grade is sometimes disregarded and a textbook is 
used to teach younger or older students instead. Moreover, some teachers use new textbooks 









this analysis groups textbooks for the 4th, 5th and 6th grade in one group (group A) and textbooks 
for the 7th, 8th and 9th grade in another group (group B). 
This analysis also only takes into account the 23 references of fairy tales where the plot or 
storyline is provided (defined as a story in RQ2) and disregards the smaller mentions in order 
to provide more relevant results. Additionally, 6 textbooks from the research include more than 
one recommended grade and are therefore excluded from this section of the analysis. 
Of the 21 textbooks analysed in group A (4th, 5th and 6th grade), 9 or 43% include fairy tales. 
Of the 23 textbooks analysed in group B (7th, 8th and 9th grade), 2 or 9% include fairy tales. 
Note that one of the two from group B is Touchstone 9, which includes a tale Bedin and Bedina 
written in the Slovenian language.  
 
Chart 4: RQ4 Recommended grade - group A 
Chart 5: RQ4 Recommended grade - group B 
 
Although most fairy tale stories can be found in textbooks from group A, textbooks from group 
B do include a number of mentions and short descriptions of fairy tales. This suggests that fairy 
tales are used to teach lower-level and higher-level learners; however, they are designed and 
presented differently in accordance with the recommended grade of the textbook. 
The fourth hypothesis is confirmed. Textbooks aimed at younger learners (4th, 5th, and 6th grade) 
include more fairy tale stories than those aimed at older learners (7th, 8th, and 9th grade). In order 
to obtain specific results for each grade, further research is required. 
57%
43%
RQ4 Recommended grade -
group A
no fairy tale stories include fairy tale stories
91%
9%
RQ4 Recommended grade -
group B





RQ5 Do new textbook editions include more fairy tale references? 
In order to answer this research question, various textbook editions must be examined. This 
section provides the analysis of different editions of two textbook series. The first is the English 
Plus series (English Plus 1, English Plus 1 [2nd ed.], English Plus 2, English Plus 2 [2nd ed.], 
English Plus 3, English Plus Starter, English Plus Starter [2nd ed.]). The second is the Project 
series (Project 1 [3rd ed.], Project 1 [4th ed.], Project 2 [3rd ed.], Project 2 [4th ed.], Project 3 
[3rd ed.], Project 3 [4th ed.], Project 4 [3rd ed.], Project 4 [4th ed.], Project 5 [3rd ed.], Project 5 
[4th ed.]). 
The comparison of the series English Plus does not show many differences between the 
editions. While there are no fairy tale references in English Plus 1, there is a small fairy tale 
reference in English Plus 1 [2nd ed.]. The second edition of the textbook includes a mention of 
the film Snow White and the Huntsman based on the popular fairy tale Snow White and the 
Seven Dwarfs. No other changes can be found in the comparison of other textbooks in the series. 
On the contrary, the comparison of the series Project shows some differences between the 
editions. All textbooks in the series Project have valuable reading sections added at the end of 
their 4th edition. On the one hand, there is no change between the textbook editions of Project 
1, as both Project 1 [3rd ed.] and Project 1 [4th ed.] contain the same mention of the fairy tale 
The Emperor’s New Clothes. On the other hand, textbooks Project 2 and Project 3 include more 
reading activities in their 4th edition. While Project 2 [3rd ed.] and Project 3 [3rd ed.] do not 
include any mentions of fairy tales, Project 2 [4th ed.] includes four fairy tales and Project 3 
[4th ed.] includes one. Textbooks Project 4 and Project 5 do not include fairy tales in any 
edition. Although the change in the number of included fairy tales may not be vast, the reading 
section added to the new edition helps to promote the inclusion of literary texts in textbooks 
regardless of their genre. 
Even though the analysis of the textbook series Project indicates an increase of fairy tales in 
the new edition, the fifth hypothesis cannot be confirmed or rejected due to the small sample of 
editions in this research. Since new editions tend to replace older ones, it is uncommon for 
multiple textbook editions to be confirmed for use within the same academic year. In addition 
to the analysed English Plus and Project series, there are currently multiple editions available 




Therefore, it is undetermined whether new textbook editions include more fairy tale references. 
Future research is needed in order to confirm or reject the hypothesis and provide a more 
comprehensive overview of this research question.   
 
RQ6 Which types of tasks accompany fairy tales in textbooks? 
The majority of fairy tales found in textbooks are either preceded or followed by tasks. The five 
most common task instructions encourage learners to either read or listen to the story, match 
items or answer questions related to the text. Of these types of accompanying tasks, there are 
24 reading tasks, 19 listening tasks, 8 matching tasks, 7 comprehension question tasks and 5 
discussion question tasks.  
  
On the one hand, textbooks aimed at lower-level learners often do not include any follow-up 
tasks. For example, the comic stories in Young explorers and Reach for the Stars only implore 
students to read and listen to the tales. When additional tasks are added, these tasks mainly 
focus on new vocabulary items, numbers and frequent repetitions in the tales. On the other 
hand, textbooks aimed at higher-level learners include more pair or group work and incorporate 
complex discussion questions, exercises with new grammatical items and additional writing 
tasks. 
The sixth hypothesis is confirmed. The most common tasks accompanying fairy tales in 













RQ6 Types of accompanying tasks
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RQ7 Which of the VARK learning styles do accompanying tasks promote? 
Most accompanying tasks can be attributed to one of the four VARK learning styles (see chapter 
1.3.6). The following instructions taken from these tasks are simplified and listed under the 
corresponding VARK learning style: 
VISUAL LEARNERS: look at the picture, match pictures, number the pictures, put pictures 
in order. 
AUDITORY LEARNERS: listen to the story, listen for the correct answers, interview a 
character, answer discussion and comprehension questions, explain items, describe items, guess 
while you listen, work in pairs: ask questions. 
READ/WRITE LEARNERS: read the story, write a dialogue, complete true or false tasks, 
complete sentences, find items in the text, write down items, find differences, write an 
interview, write an ending to the story, answer discussion and comprehension questions in 
written form. 
KINAESTHETIC LEARNERS: mime the story, act out the story, role-play the story. 
The read/write learner style includes the largest variety of different tasks. While most activities 
focus heavily on discussion and comprehension questions in both the audible and the written 
form, there is hardly any variety in the tasks aimed at visual and kinaesthetic learners. A few 
illustration-based tasks are provided for visual learners and infrequent role-play activities are 
designed for kinaesthetic learners.  
Another observation when it comes to task design is the lack of creative and innovative tasks 
in the textbooks. Creativity and imagination are undefinable and vary according to the interests 
of each individual. Nevertheless, the tasks provided in the textbooks are fairly predictable and 
repetitive. Compared to the selection of innovative and creative tasks (see chapter 1.3.6), the 
tasks implored in the analysed textbooks often disregard children’s talents, abilities and 
personality traits. Moreover, while some discussion questions do incorporate relevant cultural 
considerations, the tasks mostly display a lack of interest in raising multicultural awareness in 
the ELT classroom (see chapter 1.2.5). 
The seventh hypothesis is confirmed. Accompanying tasks favour the read/write learning style, 





RQ8 Which fairy tales appear most frequently in primary school textbooks? 
In order to answer this research question, the table below includes all fairy tales listed in the 
alphabetical order. The research shows a variety of fairy tales, identifying 42 different tales 
found in 50 textbooks. Those that are mentioned in the Slovenian language or originate in 
Slovenia are listed in both languages and marked with a *: 
FAIRY TALE TITLE no. of mentions 
Aladdin 4 
Beauty and the Beast 1 
Bedin and Bedina / Bedin in Bedina* 1 
Cinderella 3 
Goldilocks and the Three Bears 3 
Hansel and Gretel 3 
Harry the Hedgehog / Janček ježek* 1 
Jack and the Beanstalk 1 
Little Red Riding Hood 4 




Sleeping Beauty 2 
Snow White and the Seven Dwarfs 7 
The Emperor's New Clothes / The Emperor’s New Suit 5 
The Flower Queen's Daughter 1 
The Frog Prince 2 
The Golden Bird / Zlata ptica* 2 
The Happy Prince 2 
The Jungle book 1 
The Little Fir Tree 1 
The Little Mermaid 3 
The magic porridge pot 1 
The magic tree 1 
The musicians of Bremen 1 
The Pied Piper of Hamelin 1 
The Princess and the Pea 2 
The Red Shoes 1 
The Riverman / O povodnem možu* 1 
The Selfish Giant 1 
The Shepherd / Pastirček* 1 
The three Billy Goats Gruff 1 
The Three Little Pigs 4 
The three Peas / O treh grahih* 1 
The Twelve Dancing Princesses 1 
The twelve months  1 
The Ugly Duckling 1 
The very brave knight 1 
The Wolf and the Seven Goats 1 
Thumbelina 1 
Twinkle Sleepyhead / Zvezdica Zaspanka* 1 




Of the 42 different fairy tales, 26 or 62% appear only once, 6 or 14% appear twice, 5 or 12% 
appear three times and 3 or 7% appear four times. Only 1 fairy tale, 3%, is mentioned five times 
and 1 fairy tale, 2%, is mentioned seven times. 
 
Chart 7: RQ8 Mentions of each fairy tale 
 
The following fairy tales are mentioned more than once: 
Mentioned twice: Rapunzel, Sleeping Beauty, The Frog Prince, The Golden Bird / Zlata ptica*, 
The Happy Prince and The Princess and the Pea. 
Mentioned three times: Cinderella, Goldilocks and the Three Bears, Hansel and Gretel, 
Rumpelstiltskin and The Little Mermaid. 
Mentioned four times: Aladdin, Little Red Riding Hood and The Three Little Pigs.  
Mentioned five times: The Emperor's New Clothes. 
Mentioned seven times: Snow White and the Seven Dwarfs. 
The eighth hypothesis is rejected. The fairy tale which appears most frequently is Snow White 
and the Seven Dwarfs with seven mentions, followed by The Emperor's New Clothes with five 
mentions. Nevertheless, the fairy tales listed in H8 are referenced several times. The Little Red 
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1.8.1 Other observations 
 
FILMS 
The results show three mentions of films based on one classic fairy tale. These mentions 
specifically target cinematic renditions and reference filmmaking, animated characters or actors 
in the films. The overview of these references is shown in the table below: 
TEXTBOOK 
TITLE 
PAGES FILM TITLE and FAIRY TALE TITLE USE 
English Plus 1  
[2nd ed.] 
79 Snow White and the Huntsman (2012 film) – 
based on Snow White and the Seven Dwarfs 
mention: a biography: an 
interview with an actor 
Messages 3 93 Snow White and the Seven Dwarfs (1937 film) mention: an introductory task 
to the module 
106-107 Snow White and the Seven Dwarfs (1937 film) short description: films and 
computer animation 
Table 6: Motion picture renditions 
 
The two film adaptations are Snow White and the Seven Dwarfs (1937) and Snow White and 
the Huntsman (2012). Both are based on the German fairy tale Snow White and the Seven 
Dwarfs. While both films include the same basic characters and features, the mentions above 
focus on different aspects of the tale. On the one hand, the film Snow White and the Huntsman 
is a modern retelling inspired by the classic fairy tale and is only mentioned as a part of an 
interview with a celebrity actor. On the other hand, rather than showcasing the story, the text 
about the film Snow White and the Seven Dwarfs focuses on specific cinematographic 
characteristics and the use of animation in film. Note that the exclusion of these films from the 
primary analysis would change some data, such as the results of RQ1 and RQ8. For example, 
by eliminating the film adaptations from the original analysis, the fairy tale with the largest 
number of mentions in RQ8 would be The Emperor's New Clothes.  
AUTHENTIC MATERIALS 
Despite the fact that fairy tales are categorized as authentic materials (see chapter 1.2.2), it is 
important to note that most fairy tales found in textbooks are not included in their original 
version. Two types of references are most common. On the one hand, authentic passages are 
often abridged. For example, the textbook includes only a quote or a short excerpt from the 




in order to outline the entire plot of the story. Consequently, it cannot be said that fairy tales in 
textbooks are valid representations of genuinely authentic materials. 
TEACHING MODELS 
Authors follow a variety of different approaches when including fairy tales in textbooks. 
However, the analysed data suggests that most tasks encompass the discussion of main ideas 
and context of the story (the Cultural Model), the recognition of specific linguistic features (the 
Language-based Model) and the encouragement to share personal opinions or feelings (the 
Personal Growth Model). Therefore, most tasks in textbooks are designed to include aspects of 
various teaching models and provide an integrated approach to methodology. 
Most tasks are sequenced to follow the pre-, while- and post-stage model. The pre-reading tasks 
encourage learners to look at the illustrations or share personal thoughts before reading the text. 
The while-reading tasks guide students to read or listen to the text. And the post-reading 
activities target specific language goals or promote further discussion. However, some 
textbooks do not follow this sequencing, such as the textbook series Young explorers and Reach 
for the Stars, which only provide instructions for reading and listening to the fairy tales. The 
lack of tasks can be more challenging for the teacher; however, it also allows them to 
personalize the activities and guide the lesson as they deem appropriate. 
 
1.8.2 Problems and future considerations  
 
One of the biggest difficulties of the literature review was finding resources which focus solely 
on the genre of fairy tales. Because there is an overall lack of literature in the field of FLT, any 
bibliography on the topic often combines all genres of literature. Therefore, it is difficult to 
provide an independent theoretical outlook centred exclusively on the history, benefits and use 
of fairy tales. 
One of the biggest difficulties of the empirical part was deciding whether a story is a fairy tale 
or not. Since there are many different classification models, it can be difficult to identify fairy 
tales and set them apart from children’s books, myths, fables and legends. Therefore, such 
separations are often nearly impossible when dealing with rich and varied texts. Consequently, 
it is important to recognize that other researchers might follow alternative criteria and therefore 




In addition to possible research considerations presented within the data analysis, other aspects 
of the topic can be explored further. For example, since most teachers supplement textbooks 
with handouts and other texts, a more complete analysis of the entire selection of materials 
could change the results of the research. Additional research is also needed to establish the use 
of fairy tales in textbooks used in the first three years of primary education in Slovenia. 
Furthermore, a comparison of older and current textbooks could reveal the changes in the use 
of fairy tales in textbooks throughout history. Taking into consideration all ideas above, many 





IV  CONCLUSION 
 
The thesis Once Upon a Time: Didactic Aspects of Fairy Tales in ELT aims to make an 
overview of the use of fairy tales in English language teaching.  
The literature review shows that using fairy tales and storytelling in the EFL classroom can 
promote affective learning strategies, offer an insight into authentic materials, provide language 
benefits, help develop motivation and raise cultural awareness among learners. The historical 
overlook details how opinions about the inclusion of literature and authentic materials have 
shifted in accordance with the FLT movement of the time. While recent communicative 
approaches focus mostly on the development of skills, newer trends promote the inclusion of 
integrated methods and intercultural communication in the ELT classroom. Fairy tales provide 
rich content and allow learners to identify and discuss contrasting ideas during the lessons in a 
safe and contextualized manner. 
The textbook analysis researches the use of fairy tales in textbooks aimed at learners of primary 
education in Slovenia. The analysis focuses on determining the number of fairy tales in 
textbooks and details the aims of accompanying tasks in order to provide a clearer picture of 
how the texts are used and which language goals and learning styles they promote. The research 
shows that fairy tales can be found in modern textbooks. The analysis of data uncovers a variety 
of fairy tales, identifying 42 different tales found in 50 textbooks. Alas, many references are 
negligible and do not explore the full potential of the original fairy tale. Moreover, the 
accompanying tasks are often repetitive, predictable and designed to only appeal to a limited 
number of learners.  
The thesis has also shown that the research on the topic of teaching with fairy tales is lacking 
and therefore offers a number of potential future examinations. Consequently, it is my hope that 
future teachers, researchers and authors will not disregard the rich cultural and linguistic 
characteristics of this genre and will consider fairy tales to be relevant and useful tools in the 
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